Welcome to the Oxford Education Podcast. 

In this series, we explore the latest research from the Department of Education at the University of Oxford and discuss the real world implications for teachers,

parents and policy makers. Welcome to the Oxford Education Deanery podcast.

My name is Hamish Chalmers and I'm here with my guest, Doctor Eowyn Crisfield,

a specialist in language teaching and learning and honorary fellow here at the department.

Eowyn's here today to talk to us about a project that she's involved in in Coventry City, where she's been working with Coventry City Council,

Ethnic Minority Achievement Service, or EMAS, on developing a language policy for the city.

Welcome, Eowyn. Thank you very much. So, Eowyn, the project that you've been involved in is about helping to develop a language policy.

So what is a language policy and why do we need one? So there are lots of different levels of language policy organisations have them when they

stipulate what language emails should be sent in or what language documentation exists in.

But if we're talking specifically about school language policies,

they're the document that drives the vision of a school for everything to do with how languages are taught, learned, experienced across the school.

And is it common for schools to have language policies, or is it something that they either choose to have or choose not to have?

I think it's actually very rare for schools to have language policies.

I work a lot in international schools,

and any school that uses the International Baccalaureate programs is required to have one as a part of their kind of accreditation,

and so they will have some kind of language policy of varying quality.

But a lot of schools don't even realise that a language policy is a thing they could have,

simply because it's not been on the educational radar in many of the kind of Anglo

normative countries where multilingualism and education is a fact and growing,

but still kind of underrepresented in the academic discourse.

In my experience in the international sector, it's quite common to have it, as you said,

because the whole setup is to teach content through English language often,

but with people who are coming from all sorts of different parts of the world. And in the UK, there's an assumption that we're a monolingual society.

That's not true, is it? Absolutely not. I mean, very, very few regions of the UK are anywhere close to monolingual,

and even then we could argue how we define monolingual because they may be monolingual,

but they might be multi dialectical with people speaking in different varieties of English as well.

And so I would say that, you know, by and large, there's as much diversity in a lot of UK schools as there is in many international schools.

So why then Coventry, why has Coventry decided to do a language policy project?

What's special about Coventry, which has ended up with you being involved with them?

I think it's really that somebody from the Coventry EMA, so that Amanda millican, who's the head of the EMA's team,

attended a webinar in which I was talking about the Jersey language policy for education, and it kind of gave her the bright idea.

Well, if Jersey can do it, why can't Coventry? Coventry is a particular city in terms of its diversity.

It's highly diverse. It has a lot of different initiatives, initiatives to do with that diversity.

They're a city of sanctuary. They're a city of languages.

And so it seemed to me to to her to be a great fit for Coventry in terms of trying to promote partnerships, promote good practice,

promote supporting schools and understanding how a language policy can be helpful to them,

and then support schools and understanding what to do with one. So you mentioned there about Jersey a few years ago,

you worked with Jersey to develop their language policy and the Jersey as an island in the in the English Channel or La manche.

If you will tell us a little bit about that policy and how did what did you do with Jersey in order to help them to develop a language policy?

So the invitation from Jersey actually came originally to do a kind of an audit of their provision for English as an additional language, I'll.

Which was surprising to me because I didn't know there were people in Jersey who didn't speak English.

But actually, Jersey has a really high migrant population, and it's changing now.

But when we started the project and I kind of historically,

they have an official agreement with the Government of Madeira for ease of migration to work in the agricultural and hospitality sectors.

And so some of the city schools have up to 65% children of Portuguese background,

Madeiran background and a post-Brexit immigration is shifting to different areas of the world.

The Portuguese numbers are lower. Higher numbers from Romania and Poland are the two bigger categories.

Now Portuguese is still the highest and then, you know, increasing immigration from other parts of the world.

And so what they were looking to do was look at the way they provision for English as an additional language.

And a part of that kind of audit that I did in the recommendations was in a small system.

There's a strong argument for just having one holistic language policy that all the

schools use and that everybody's kind of under the same umbrella and can work together.

And we happen to, you know, hit the sweet spot of somebody in the, um, the Department of Education saying, let's, let's yes, let's do it.

And so we developed it over a year, took it to public consultations, and launched the Jersey Language Policy for Education in September 2022.

And it became statutory guidance for all island schools.

And so that is then slightly different to the Coventry situation because, as I understand it in Coventry is not going to be statutory.

That's got to be quite tricky, just even beginning the conversations.

So how did you bring people together to to start talking about a language policy for,

for Coventry, in a context where schools don't have to do it if they don't want to?

So I think that there's always sympathetic ears. There are people who are interested in languages and schools.

There's a growing number of schools in Coventry that would like to apply to be schools of sanctuary,

and schools of sanctuary need to have a language policy of some sort.

And so working with Amanda, we just created a kind of a list of organisations that we wanted or she wanted to approach to participate,

and that included people from City of Languages, schools of sanctuary, but also head teachers of various schools.

Language teachers from different schools.

So we would call MFL teachers, modern foreign language teachers, as well as other people from within the Coventry City Council Education Service.

And so we created this kind of core group of people who thought it was a great idea and worked with them over

several months to do some professional learning around what is a language policy and what should it do.

And then we collaboratively drafted it. And now the draft language policy is going to public consultations right now in

Coventry to get feedback from the various groups that will be impacted by it,

to refine it and then be able to launch it next year.

So in bringing those groups together, that must require quite a lot of finessing, I should imagine,

because people are going to be coming to the consultation with vastly different experiences around

languages from the people who maybe learned a little bit of French when they were at school themselves.

To people who live in bilingual or trilingual multilingual families, and for whom the idea of different languages being used is routine.

What sort of things do you have to take into account when bringing those people together?

So I think the main thing for me with public consultations is we're not taking the policy to people to say, do you like it?

We're taking the policy to people to say, how do you think this would impact your children?

Or how do you think this would impact your classes? And what do you think you'd need to make it happen?

And so it's much more about getting a reality check of the feasibility of the document and refining the plans for how.

Coventry City Council will then support schools in being able to deliver it.

But if you were to invite 20 different people around a table to say, hey,

do you like our language policy and do you think it's good you would get 20 different opinions about what should go in it?

And that would be based on, you know, people's experiences, peoples stereotypes, peoples expectations, you know, but not necessarily on the research.

And so the policy has been developed. It's it's evidence based.

With that core group, we did a lot of learning about what matters for language and education,

what matters for good language teaching, for good language learning, for inclusion. The policy is really rooted in the in the evidence base.

And so we're not asking people to influence necessarily what's in it,

but to help us understand what they think it can do for them if that's going to do good things or not.

And then what it would look like to make it happen in schools. And what kind of pushback have you been getting?

I imagine there's some people who find the idea quite difficult to come to terms with.

Have you had any pushback about the notion of a language policy at all?

The language policy consultations are only actually starting this week, and so we haven't kind of even started that process.

And certainly the people who were involved, I would say there's always varying opinions on what matters.

And so when you bring together people who are really,

really dedicated to the experiences of multilingual learners with home languages other than English and people who are really,

really dedicated to the teaching of modern foreign languages and people who are really,

really dedicated to teaching of English,

there are going to be differences of opinions of how much value or how much place any of those gets in a policy,

because it does in, in a kind of a certain sense, introduce almost an element of competition.

You know, language teachers start to look around and think, well,

if they're going to all be doing their home languages, who's going to be taking my French class?

And the home languages part is like, well, if they're all doing their home languages, then what happens to their English?

And so there are these kind of tensions and worries from different people in the sector about what it will mean for their programs and practices.

But I would say that anybody who's involved in the development of a language policy is there with the right disposition.

It's just helping people see how a language policy can work for the best of all of those groups.

It doesn't have to be a kind of a push pull or a, you know, on the balance of we're going to give you more, so we give you less.

It's really it's a holistic language policy that recognises that we're talking about, by and large, the same children.

And I say all the time in my work, it's one child, one brain, multiple languages.

So let's talk about how they work together rather than thinking about, well,

this they're going to do here in this classroom and this they're going to do here and that they're going to do it's all the same child.

And so let's look at it through that perspective of what is their educational experience of languages.

Yeah. It speaks to the idea of a of a zero sum game.

So people often speak about languages.

And when we're hearing the discourse as if there is is a trade off more of English, less of your home language, more of your home language,

less of English, and now you're extending that sort of or you're countering that argument by saying that that's not that's not accurate.

It's one one child, one one brain, all the languages.

And we could perhaps see this as one city. Lots of children, all the languages, all the children.

Which is really interesting because most languages. Most language policies tend to be around the English as an additional language learner,

almost forgetting that everybody else has a language and is exposed to other languages.

So tell us a little bit about how this policy brings everyone into the fold, as it were, around languages in a way that perhaps,

if it's all hived off to this is a policy for children who don't speak English very well, so to speak.

Um, you've got something different here. And in what ways have you approached that and what ways is it different?

I think that's actually, for me, the core difference in all the language policy work that I do,

it's recognising that all languages are connected and that therefore the policy needs to be connected,

because when we're raising the status of languages and being a language user and being a bilingual or a multilingual in schools,

we're also raising the profile of languages for monolingual children who may not be naturally interested in learning languages.

And so if you say to a child, I don't know, living in Coventry who's couldn't find France on a map isn't really interested in France,

but would you like to learn some Polish to play football with your Polish friends?

Well, that in, you know, you get that integrative motivation that we talk about all the time.

And so it's looking at how languages benefit all students.

And for some students that's their home language in English and maybe another

language and for other languages for other students English is their home language.

So how can languages benefit them? Because there is a kind of a crisis of uptake in languages in England, one UK generally.

And that needs to be solved because languages offer opportunities for everybody, no matter what your profile is.

And, you know, one of the interesting things to come out of the Jersey project is when we did the kind of the first round of teacher feedback,

a year and a half after the implementation of the policy, one of the questions I asked on the survey was,

do you think monolingual children have been impacted by the policy, and if yes, how?

And everybody who answered that question answered it positively that monolingual children becoming more interested in languages,

that they were motivated to learn their friends languages. And and I saw the evidence of this and the schools that we worked with.

You would walk into a classroom and there would be kids doing bilingual glossaries.

And you know that of that class of 24 kids, 12 of them are multilingual and 12 are not, but they're still doing a bilingual glossary.

What language? Whichever one they wanted, that they thought would be fun to have a try.

And so it's about raising the profile of languages overall by taking an integrated approach.

Because whatever I do to improve one language helps the others.

I mean, we all know the classic example of, you know,

English speakers who don't know anything about English grammar until they start learning French and then they go, oh, what a passé composite.

Well, what is that? Oh, it's the present. Oh, it's not the present tense in English, but what's the present tense in English?

And so, you know, we learn about language in different ways.

There's there's an idea that there's no point in learning French because everyone in France speaks English,

or there's no point in trying to learn another language, because, you know, it takes this very utilitarian view of languages,

but you're suggesting that languages is more than just the will you be able to order a croissant when you go on holiday in France?

Tell us a little bit more about what an interesting language might be able to offer us as unreconstructed monolinguals.

I like that unreconstructed monolinguals.

Um, when we moved to the UK, actually, my kids moved from a very, very multilingual school to on the surface of a very monolingual school.

And one of my daughters came home after about a month and she said, these people are relentlessly monolingual.

And what she was kind of observing was that she just heard English all the time, which she was not used to.

But what kind of sort of slowly started coming out was that actually this person does

speak German because he has a German speaking mom and this person speaks Russian and,

you know, but it was all hidden. And so there's like a hidden richness of languages in UK schools that because we

aren't talking about them and making them a big deal and even actually noticing them.

Students perceive that languages are not an important part of their profile.

Therefore, we all perceive that languages are not very useful. But languages give you a different set of perspectives on the world.

They give you a different set of tools to use to understand your own language.

They give you a cognitive flexibility, which is not necessarily a higher IQ.

They give you a linguistic flexibility to know there are different ways to say things.

And so I think barring the fact that we can now use translators to help us understand anybody,

we're missing the point about what languages are for, which is about communication with people in ways that resonate for both parties.

And if I'm speaking my language using an in ear translation device to you and your language, we're not actually having a conversation.

We're having a functioning interaction to be able to get, you know, something accomplished.

And so it's that piece around how languages have benefits far beyond the words that you learn.

And in helping kids realise that and see that, and also giving them opportunities to use or to learn languages that are a part of their environment,

rather than only languages that are a part of the syllabus. And so does that in your in the policy work that you've been doing.

What's the implications for when we start learning languages or how we start learning learning languages?

The introduction of MFL was when I went to school and was, you know, 11 and then it came down to seven and my,

my children started learning an additional language or a foreign language, as it were, aged 4 or 5.

But it was still within that. This is your learning French.

And I wondered how much that was useful to them, or whether that did open these sort of these doors for them.

Or is there a sense that it really doesn't matter how good you get at learning French,

it would be better just to be exposed to the idea that there are other languages, I suppose are what I'm saying here,

and we can bring in languages from the from the earliest parts of the of the curriculum without the

weight of expectation that that will help them to become fluent users of that language necessarily,

and that that will actually lead to something a bit different and perhaps a bit more less utilitarian, as I say,

sort of more just about understanding the world and about difference and, and the fact that we live in a country, in a world which is plural.

Yeah. I think that part of the problem is not when we start teaching them, but how we start teaching them.

And so we teach them as languages that are kind of de contextualised,

and the kids don't get to see them in action or hear them in action or practice them in action.

And so they don't really ever see the use of them.

And so you can't do something for 30 minutes twice a week in a box with somebody who probably actually isn't even a

qualified language teacher and expect anybody to make great gains and arguably even expect them to find it interesting.

I mean, in Australia, primary schools teach the language that is most spoken in the area other than English.

So if there's a high, you know, population of Vietnamese immigrants in the area, the primary school teaches Vietnamese as the other language.

Why? Because you can chat in Vietnamese and play games in Vietnamese.

And so it's like looking at what's local. And I think that that's a piece we're missing here that we're looking to kind of a, you know,

the the same set of modern foreign languages we've been teaching for, you know, years and years with the idea of prestige in languages 100%.

That's the idea is that you learn French or Spanish or German because it's prestigious to learn those.

Yet we live in, in communities here.

I mean, just in Oxford, there's big, strong communities of Polish, speakers of Urdu, speakers of Punjabi, speakers of Pashto speakers.

Why on earth aren't we learning those languages? Because those are the languages that kids can play in.

There's the languages that they can maybe go to the corner shop and use. Those are the languages that would feel to them Relevant and useful.

And I think that there's a huge piece around. Languages about communication.

And I think we need to help kids see the joy in language.

And so that, you know, the resource that I recommend to schools all the time is the walo resources, the world of languages, languages of the world.

It's a whole set of resources that help kids become linguistically curious first.

So let's learn about what languages are. Let's learn to decode using the Greek alphabet.

Let's learn what a cipher is. Let's learn the roots of English and why some of our words have sk at the beginning,

and why children, oxen, and brethren are made plural with an n when everything else has an s.

It's about kind of demystifying language and making it intriguing and interesting and scientific and

mathematical and all of those great things so that we build children's capacity to see themselves as linguists.

And then when we start teaching languages, they feel like they have an end to it.

They feel motivated, they feel like they can do it. And so I think it's those things together.

The first of all, the way we introduce them and teach them, children are coming in and they're not coming in primed to want to learn languages.

And the other piece is around what languages we're teaching them. And I think both of those need addressing.

And so when you kind of go back to the Coventry language policy, what, you know,

some of the things it talks about is that children should be able to have a wide variety of language

learning experiences within and outwith the curriculum that are a good fit for their school.

And so, again, pushing away from this idea that the introduction of languages in Key Stage two has to be English, German or Spanish.

Well, why not a language of the community? And that that has to be the extent of what we do.

That's the kind of requirement. But that doesn't have to be all we do.

We can do so many other things.

And so let's open the door to what good, even great language learning opportunities would be for every child in a school in Coventry.

Looking at the profile of the school, the community in which it sits.

To make those decisions, we operate in a system which puts a lot of stock into metrics for success.

I'm sensing here that you're unlikely to say that these children are going to be assessed in their Pashto or Urdu or their Vietnamese.

But how would you, as it were, assess the effectiveness or the effects of this policy?

Introduction. What would what would success look like to you?

I think, you know, there are lots of different metrics because essentially the policy has several coexisting aims.

The first is to make sure that children who come in, who are learning as English as an additional language, are given the best possible support.

And so the policy in a, in a wide ranging way talks about curriculum and pedagogy.

And, you know, all of those links.

And and then there'll be guidance for schools about what it means to provide strong opportunities for English as an additional language development.

So that's one piece alongside that.

And connected but not the same is what about the other languages children come in with?

If I come into the school as a Polish speaker, I shouldn't have to forget my Polish to learn English.

Eh, we know from research that that's less effective, but also if being bilingual is better.

If I'm a French English bilingual, why is it not better if I'm a Polish English bilingual?

All those benefits of bilinguals we want to talk about, they're they're not language specific.

And so we should be aiming for all children who walk in with a language other than

English to finish school bilingual in English and their own language or languages.

So that's the second piece. And then the third piece is about improving language learning opportunities for all children,

no matter what their profile is based on, what's the best fit for them.

So that might mean, for example, a Romanian speaking child in secondary maybe shouldn't do an MFL in Key Stage three.

Maybe they should do Romanian. And then for the children who don't have another language, what should be their language options?

So we can have the standard ones where they'll do English or French or German because that's what we offer.

But are there other ways that we can bring more interest, more joy, more motivation into language learning?

By also having chunks of the language curriculum dedicated to learning the languages

of the other children in our schools who do a language of the month club,

we do all kinds of great things that just feature the language as we know and that process around making connections.

Well, if I'm learning French and I have a friend who speaks Romanian, I can understand some Romanian words because they're both romance languages.

Or if I, you know, speak Polish. And I have a friend who speaks Ukrainian.

Well, we have words in common. And are they the same as in English? Will they sound the same?

But they mean something completely different. And so it's all those connections that we can encourage when we're actually really focusing our

language teaching and learning opportunities in the community that we're serving in a school,

rather than always being outward looking to what kinds of assessments could we do?

Yeah. It does strike me, though, when that perhaps possibly the sheer diversity in terms of languages in our in our communities,

while self-evidently, um, fab. I mean, why not?

There's, you know, certainly there's nothing wrong with it,

but it does then suggest quite a strain on resources for if you wanted to do the kind of things that you've just described,

the operationalisation of that would be quite tricky. Now I'm thinking of bilingual schools, for example, in Canada,

where there's a critical mass of French speakers and English speakers that make bilingual schools viable.

In Southern California, there is enough Spanish speakers and enough English speakers to bring them together into a bilingual program of Spanish.

English. And, you know, the equivalent exists in other parts of the world where we have this fabulous diversity in our cities here,

and I'm imagining that's exactly what it's like in Coventry. How do we just cope with the with that diversity in terms of managing it?

Is that something which is difficult or is that just a conceptualisation problem.

So I just want to a point of correction.

Canada doesn't have bilingual schools, Canada has French immersion schools, and English immersion is actually not allowed in Quebec.

And so it's mostly English speaking kids all learning French together.

And there's a growing number of multilingual children in those schools as well.

So children of migrant backgrounds whose parents are choosing for French immersion rather than English only.

And so they are Urdu speakers in a French immersion school, living in an English community in Canada.

And so that diversity even comes through our immersion programs.

But I think, you know, there's two different things we can think about what is our programming and what is our practice.

So our programming, we obviously have to limit because we only have so much budget, so much time, so many teachers.

And so we have to make a decision about which languages can we offer within the school day as a part of the curriculum.

What kinds of assessments can kids do in those?

And so there's a there's a piece around we need to be realistic about how many different language courses we can offer, but separate from that,

as our language practice outside our language classrooms, in any class, a teacher can say, does anybody know any other words for these?

Let's put them up and see where the cognates are,

and get all the kids who have other languages sharing key words in their language and looking at where we see similarities and differences,

and just leaning into that idea of language as something that we inquire about while we're learning a thing.

And it's quite interesting because your language uses Latin roots and my language use Latin roots.

But this is a student who comes from a Thai background and they don't have Latin roots.

And so these words are actually more opaque for them.

And so the practice of multilingualism in schools, whatever you want to call it, multilingual pedagogies,

trans languages is just about knowing who your kids are and knowing how to integrate meaningful opportunities

for language tuning in language inquiry and language sharing anywhere where they're going to make a difference,

either for a particular learner or for the curriculum. My background is as a primary school teacher,

so it feels very easy for me to sort of conceptualise a room in which all of this

happens and happens very fluidly and sort of without having to separate into,

you know, the different subjects. Are you?

What's your experience of working with secondary schools where everything is necessarily sort of a bit more compartmentalised,

where you've got your science teacher who teaches science and the math teacher who's who teaches math,

and the children move from room to room in order to do this.

What's your advice for Operationalising these kinds of ideas where you have that potential for atomisation?

So I think there are two key things to think about.

The first is that kids who come in to secondary school, who are still learning English as an additional language,

we know these are the kids that need the most really good quality support,

because they're the most at risk for falling behind, because they're being delivered a curriculum entirely in a language that they are not strong in.

And so there's a strong argument for multilingual pedagogies as a part of the learning approach in those schools where if we're learning,

how about how ecosystems work? I can group kids if they're literate in their own language, they can read,

they can do the research to understand how an ecosystem works in their own language.

And then when we're talking about it in class in English, they're learning the vocabulary and the structures for English.

But if they don't understand what it is and we're trying to do the English, there's just, you know, trying to build on sand.

And so there's a really strong reason for subject teachers to consider what is the access point for every child.

And if they can't access it through English, then how can they? Because otherwise we're just accepting that they're not going to learn.

And that's inexcusable. The other piece is that by secondary school, kids are Cognitively mature.

They're better at mediating across their languages for themselves.

And so there's lots of things kids can do in their own world with their families,

with their friends, to support their learning, but also to support each other.

And so it's how we actually a lot of times in secondary, as I say,

it's less about what the teacher does and what more what the teacher gets the students to do.

That matters in terms of bridging across languages.

And so if you look, for example, at the new curriculum for Wales, trans languages is a named skill, right?

All students need to learn to mediate across their languages in ways that work for them.

Now it's situated within the language, literacy and communication line when it should be across the curriculum.

But it's that understanding that again, one child, one brain, multiple languages.

We can't just say, turn off your Punjabi and do this only in English because their Punjabi is always there.

So let's just say you're going to do this. How is it going to work best for you?

We're ending up with an English paragraph, but there are lots of different ways to get there.

So the Coventry project currently is getting.

Is being prepared for consultation, consultation among stakeholders and who are those stakeholders?

So the stakeholders are, by and large, head teachers in Coventry schools, school teachers,

language teachers, parents, students, um, you know, a wide range of different focus groups.

There are, I think, eight different Coventry schools that have offered to host the consultations.

And so we've created a protocol for them to use to make sure that they're asking the same questions and getting the answers in the same way.

And so we're, you know, really looking from a range of feedback from various groups who will be impacted by the policy.

And then there are other groups that will be invited also to give feedback, more on where and how they could help support in schools rolling this out.

So schools of sanctuary City of Languages um University of Warwick is involved Coventry University.

So these are all sitting alongside the schools to to help support development eventually.

And then what's the plan after the consultations complete. So the consultations will end.

I think it's in 2 or 3 weeks. And then we'll take all of that feedback and we'll look at it and pull out where there are

indications that we need to think a little more critically about how something is phrased,

you know, down to the detail,

but also getting all of the feedback from various people in schools about what they think they would need to make it reality.

And from that, we will create the suite of resources that schools will be able to tap into to help them develop the language policy.

So already what's in development is an implementation plan.

So the the Coventry language policy is kind of the guiding principles.

And then each school will profile their own school population and from that create their programmes and practices

that will sit within their school that will be linked directly up to the principals in the Coventry language policy.

And so the implementation plans will be basically a template for schools to use.

Because again, the more consistency you get across the sector, the more schools can look at each other and go, well,

I can see here it says they do these home language GCSEs that would be useful for us, or they have this resource.

And then more widely thinking of how to, how and where to house a resource bank of things that schools can read,

links out to, great opportunities for resources, and all of those kinds of more practical day to day things that schools and teachers will need to

actually start to adopt some of the practices and also the piece then around what does it look like?

How do we track, you know, impact and evaluation, and how do schools self-assess where they are and what they want to do next?

And that leads to some nice research that could be done around this. From your your point of view.

Are you planning to do any research around the implementation or monitoring? Not necessarily monitoring, but observing.

Seeing what's happening with the introduction of the policy? Yeah,

there is a there's a research project in development that will track kind of student a school uptake and implementation

with a non-statutory policy because of course the difference between Jersey and Coventry's jersey was statutory.

It came with funding for schools. It came with, you know, certain staffing.

So every school in Jersey was given a stipend for a multilingual learner lead teacher that was leading the development of the policy in the schools.

None of that's going to be obviously feasible for the Coventry policy because it's non-statutory guidance.

So we have to think a little bit more carefully about how schools will be able to kind of make it realistic in terms of resources.

And so some of the feedback will be around those questions.

Will you as a school leader, what do you think you'd need to make this possible for you as a teacher?

What do you think you would need to look at the classroom practice and go, okay, I know how to do that.

And then kind of more widely from other people who will be impacted, like the students and the parents.

What do you think the impact would be and how would that feel for you?

Feels really important because the policy is is not actually the bit of paper with the

writing on it is it is the policy is the embodiment in terms of what people do with it,

and a policy that just sits on a website somewhere that can be viewed as not actually a policy unless it's unless it's enacted.

Yeah. I think that's a big issue that I see in international schools is when I go into schools to do any kind of auditor review,

I'm like, so do you have a language policy? Yes. Do you know where it is?

Mhm I think so and I read it.

Have you ever read it. Well that's going to be like the people at the top who wrote it might have read it, but probably not a lot of other people did.

And it's that difference of from policy to practice your, your policy.

You should walk into a school and be able to feel and hear their language policy in the classrooms, in the corridors.

That's a sign of an effective language policy.

It's not just a static document that determines what languages you offer and what the criteria are for getting into them,

and how you assess kids on the way out of them. And that's a lot of what language policy can end up as if we don't see it as a guide for practice.

And what's your timeline for this? When do you hope to launch? So the policy will launch on October 12th, 2026 is the deadline.

And so we've got the summer to collate the feedback, finalise the policy, create the suite of resources for schools and then Coventry City Council.

UMass is planning a launch in the cathedral on October 12th,

which was quite exciting for me because my experience at the Coventry Cathedral is from Nativity, right?

And so I feel like somebody should be coming down in angel wings to announce the arrival of the Coventry City language policy for schools.

But I think, you know,

it's nice that it's a big deal for the people involved and they're really trying to highlight it as a huge positive step forward for,

you know, Coventry as an area for Coventry schools and for children in Coventry schools,

no matter their profile, to have really great experiences around language.

Well, thank you very much for coming in and speaking to us about this today.

I wish you the very best of luck with it, and perhaps we can have you back after the launch.

Find out whether the angel did come down, and bestow the policy upon the good people of Coventry,

In all of their multilingual, multi-ethnic and various glory.

Thanks so much, Eowyn. Thank you very much. 
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